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Introduction to PRIME
WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review
of Instructional Materials for ELLs.
The PRIME correlation process identifies how the components of the 2012 Amplification of the English
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials.
These materials may include core and supplemental texts, websites and software (e.g., apps, computer
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of
published materials.
Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This
may be renewed annually. Contact WCEPS for pricing details at store@wceps.org or 877-272-5593.

New in This Edition
PRIME has been expanded to include
• Correlation to the WIDA Standards Framework
• Connections to English and Spanish Language Development Standards
• Relevance for both U.S. domestic and international audiences

Primary Purposes
•
•

To assist educators in making informed decisions about selecting instructional materials for
language education programs
To inform publishers and correlators on the various components of the WIDA Standards
Framework and of their applicability to the development of instructional materials

Primary Audience
•
•

Publishers and correlators responsible for ensuring their instructional materials address language
development as defined by the WIDA English and Spanish Language Development Standards
District administrators, instructional coaches, and teacher educators responsible for selecting
instructional materials inclusive of or targeted to language learners

At WIDA, we have a unique perspective on how to conceptualize and use language development
standards. We welcome the opportunity to work with both publishers and educators. We hope that in
using this inventory, publishers and educators will gain a keener insight into the facets involved in the
language development of language learners, both in the U.S. and internationally, as they pertain to
products.
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Overview of the PRIME Process
PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including
information about the publisher, the materials’ intended purpose, and the intended audience.
In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You
also provide justification to support your “yes” responses. If additional explanations for “No” answers are
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2
is divided into four steps which correspond to each of the four elements being inventoried; see the
following table.

PRIME at a Glance
Standards Framework Elements Included in the PRIME Inventory
1. Asset-based Philosophy
A. Representation of Student Assets and Contributions
2. Academic Language
A. Discourse Dimension
B. Sentence Dimension
C. Word/Phrase Dimension
3. Performance Definitions
A. Representations of Levels of Language Proficiency
B. Representations of Language Domains
4. Strands of Model Performance Indicators and the Standards Matrices
A. Connection to State Content Standards and WIDA Language Development Standards
B. Cognitive Challenge for All Learners at All Levels of Language Proficiency
C. Supports for Various Levels of Language Proficiency
D. Accessibility to Grade Level Content
E. Strands of Model Performance Indicators
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PRIME Part 1: Provide Information about Materials
Provide information about each title being correlated.

Publication Title(s): Discussions 4 Learning
Publisher: DavisPublications, Inc.
Materials/Program to be Reviewed: Discussions 4 Learning, An Oral Vocabulary and Language
Program. Levels A-D
Tools of Instruction included in this review: Program Guides and Teacher Planners
Intended Teacher Audiences: Primary Grade Teachers(GradesK-3). The Levels have been correlated (with the
CCSS) to Grades K-3, however each level can be used at any grade level since the vocabulary and
images are not grade-level specific.
Intended Student Audiences: The Levels have been correlated (with the CCSS) to students in Grades K3, however each level can be used at any grade level since the vocabulary and images are not grade-level
specific.
Language domains addressed in material: Listening & Speaking (oral language)
Check which set of standards will be used in this correlation:
☐ WIDA Spanish Language Development Standards
☒ WIDA English Language Proficiency Standards
WIDA Language Development Standards addressed: (e.g. Language of Mathematics). The WIDA
Standards are not explicitly addressed in the materials, but the images and discussions built around the
images include the Language of Language Arts, the Language of Social Studies, the Language of Science
and Social and Instructional Language
WIDA Language Proficiency Levels included: The WIDA Language Proficiency Levels are not
explicitly identified in the materials.
Most Recently Published Edition or Website: 2012
In the space below explain the focus or intended use of the materials:
Discussions 4 Learning introduces a wealth of rich, academic, oral vocabulary through fast-paced,
twenty-minute lessons designed to engage all students. Each lesson focuses on a brilliant fine art image;
each week includes two fine art images and two real-world photos. By focusing on oral language, rather
than connecting vocabulary instruction to phonics and spelling instruction, all students, regardless of their
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decoding proficiency, can participate in learning and using new vocabulary. Discussions 4 Learning is
designed to be a phonics-free time of the school day when students engage in listening to and using
sophisticated, high-level vocabulary as they discuss and explore fine art images and real-world photos.
PLEASE NOTE: The images used in this correlation are taken from the Teacher’s Guide. Images on the
student materials in the program are projected in full color, not the black and white thumbnails used in
this correlation.
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PRIME Part 2: Correlate Your Materials
1. Asset-Based Philosophy
A. Representation of Student Assets and Contributions
The WIDA Standards Framework is grounded in an asset-based view of students and the
resources and experiences they bring to the classroom, which is the basis for WIDA’s
Can Do Philosophy.
1) Are the student assets and contributions considered in Yes
the materials?

No

2) Are the student assets and contributions
systematically considered throughout the materials?

No

Yes

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

Student’s assets and contributions are considered in the materials. This is an oral

language program focused on vocabulary development. The program uses photographs
as a launch pad for this. Students spend the 20 minute lessons engaging in
conversations and also asking and answering questions. The program will ask students
their opinion on different topics or to demonstrate understanding of the target
vocabulary through words or gestures, such as in the example below, from Level A,
Lesson 4:

2)

Students assets and contributions are systematically considered throughout the
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materials. In all four levels, there are questions directed towards the students about
their interests, thoughts or ideas. An example is seen below, from Level B, Lesson 2,
where the teachers ask the students to name an activity they enjoy:

Additionally, throughout the program, there are “sidebars” which include an area called
“Guided Discussion Tips.” In this area, teachers are provided with tips that “support
teachers in facilitating academically productive talk and in creating a classroom culture
of listening respectfully. The emphasis is on students listening to and assessing each
other’s comments, rather than on the teacher evaluating whether students’ answers are
right or wrong” (Program Guide, page 12). An example of this is seen here, from Level
D, Lesson 2:
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2. Academic Language
WIDA believes that developing language entails much more than learning words. WIDA
organizes academic language into three dimensions: discourse, sentence, and word/phrase
dimensions situated in sociocultural contexts. Instructional material developers are encouraged
to think of how the design of the materials can reflect academic language as multi-dimensional.

A. Discourse Dimension (e.g., amount, structure, density, organization,
cohesion, variety of speech/written text)
1) Do the materials address language features at the
discourse dimension in a consistent manner for all
identified proficiency levels?

Yes

No

2) Are the language features at the discourse dimension
addressed systematically throughout the materials?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

The materials address language features at the discourse dimension in a

consistent manner. Although this is an oral language/vocabulary building program,
there are multiple opportunities in each lesson for students to engage with language
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at the discourse level. Many of the questions the teachers ask the students regarding
the vocabulary are open ended, allowing for opportunities for discussion. An example
is seen here, from Level A, Theme 1:

All of the lessons in the four levels are designed in this manner.
2)

Language features at the discourse dimension are addressed systematically

throughout the materials. In addition to the open ended question format described
above, each lesson comes with “Guided Discussion Tips” in the margins of the
teacher planner. According to the Program Guide, these discussion tips “support
teachers in facilitating academically productive talk and in creating a classroom
culture of listening respectfully. The emphasis is on students listening to and
assessing each other’s comments, rather than on the teacher evaluating whether the
students’ answers are right or wrong.” An example of a guided discussion tip can be
seen here, from Level B, Lesson 2:
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B. Sentence Dimension (e.g., types, variety of grammatical structures,
formulaic and idiomatic expressions; conventions)
1) Do the materials address language features at the
sentence dimension for all of the identified
proficiency levels?

Yes

No

2) Are the language features at the sentence dimension
appropriate for the identified proficiency levels?

Yes

No

3) Are the language features at the sentence dimension
addressed systematically throughout the materials?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

The materials address language features at the sentence dimension. Although

the primary focus of the program is oral language and vocabulary development, the
vocabulary is presented in a contextual way using questions and sentence level
introductions to the images the students will be talking about. An example of an
introductory set of questions is seen below, from Level A, Lesson 1:
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2) The materials do not identify specific proficiency levels-the program is designed for

all students, with information for supporting English Language Learners as well as
linguistically advanced students.
3) The materials address the language features at the sentence dimension

systematically throughout. On page 16 of the Program Guide, under the heading
“Support for English Language Learners,” it states, “Students are encouraged to use
each new target word orally in a complete sentence. (These scripted sentences are
displayed for the teachers by introducing the sentence with a speech bubble and
applying boldface to the sentence. The targeted word is highlighted in yellow.)” An
example of these scripted sentences can be seen below, from Level A, Lesson 2:
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C. Word/Phrase Dimension (multiple meanings of words, general, specific, and
technical language1)
1) Do the materials address language features at the
Yes No
word/phrase dimension in a consistent manner for
all identified proficiency levels?
2) Are words, expressions, and phrases represented in
context?

Yes

No

3) Is the general, specific, and technical language
appropriate for the targeted proficiency levels?

Yes

No

4) Is the general, specific, and technical2 language
systematically presented throughout the materials?

Yes

No

2

General language refers to words or expressions not typically associated with a specific content areas (e.g.,
describe a book).
Specific language refers to words or expressions used across multiple academic content areas in school (chart,
total, individual).
Technical language refers to the most precise words or expressions associated with topics within academic content
areas in school and is reflective of age and developmental milestones.
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Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

The materials do not identify specific proficiency levels-the program is

designed for all students, with information for supporting English Language Learners
as well as linguistically advanced students.
2) Words, expressions, and phrases are represented in context. Each level contains

four themes and each theme includes six weeks of four twenty-minute lessons. These
lessons all focus on vocabulary and oral language development. The vocabulary is
presented in context each time through fine art and real-world photos. An explanation
of this can be seen here, from the Program Guide, page 28:

Each lesson revolves around a particular picture, painting, or photograph. The target
vocabulary is presented in the context of this image. An example is seen below, from
Level A, Theme 4, Lesson 2, called “A Grandmother Gardening with her Grandson:”
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3) The materials do not identify specific proficiency levels-the program is designed for

all students, with information for supporting English Language Learners as well as
linguistically advanced students. Additionally, the program uses “rare words,” a
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description of which can be seen here:

4)

General, specific, and technical language is presented systematically

throughout the materials. The program is vocabulary based and therefore new
vocabulary is presented in every lesson of each of the four levels of the program.
Each of the Program Guides for the Levels contains a Scope and Sequence section
which outlines the vocabulary presented each week. See an example below from
Level A:
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Each week also contains an overview for the teacher and includes a section called
Cumulative Oral Vocabulary. This section shows the vocabulary the students will be
engaged with in each lesson. An example is seen here, from Level A, Theme 1, Week
3:
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3. Performance Definitions
The WIDA Performance Definitions define the WIDA levels of language proficiency in
terms of the three dimensions of academic language described above (discourse,
sentence, word/phrase) and across six levels of language development.
A. Representation of Levels of Language Proficiency
1) Do the materials differentiate between the
language proficiency levels?

Yes

No

2) Is differentiation of language proficiency
developmentally and linguistically appropriate for
the designated language levels?

Yes

No

3) Is differentiation of language systematically
addressed throughout the materials?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

The materials do not explicitly identify the WIDA (or any) proficiency levels and

although there are multi-tiered questions in each lesson (see below), the materials do
not differentiate between language proficiency levels in any structured way.

2) See response above.
3) See response above.
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B. Representation of Language Domains
WIDA defines language through expressive (speaking and writing) and receptive
(reading and listening) domains situated in various sociocultural contexts.
1) Are the language domains (listening, speaking,
reading, and writing) targeted in the materials?

Yes

No

2) Are the targeted language domains presented within
the context of language proficiency levels?

Yes

No

3) Are the targeted language domains systematically
integrated throughout the materials?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

All four language domains (listening, speaking, reading, and writing) are not

targeted in the materials. The program is only designed as an oral language program
and therefore only listening and speaking are represented.
2)

The targeted language domains of speaking and listening are not presented

within the context of language proficiency levels as there are no language proficiency
levels identified in the program.
3)

The targeted language domains of listening and speaking are systematically

integrated throughout the materials. The program is exclusively an oral language and
vocabulary development program and the listening and speaking domains are the
entire focus of each lesson. The lessons, according to the Program Guide, contain
four sections: Introduce the Image, Observe and Discuss the Image, Connecting to
the Theme, and Quick Question Review. Each section falls into the listening and
speaking domain. Examples of each section can be seen here, from Level C, Theme
2, Lesson 3:
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4. The Strands of Model Performance Indicators and
the Standards Matrices
The Strands of Model Performance Indicators (MPIs) provide sample representations of
how language is processed or produced within particular disciplines and learning
contexts. WIDA has five language development standards representing language in the
following areas: Social and Instructional Language, The Language of Language Arts, The
Language of Mathematics, The Language of Science, The Language of Social Studies as
well as complementary strands including The Language of Music and Performing Arts,
The Language of Humanities, The Language of Visual Arts.
The Standards Matrices are organized by standard, grade level, and domain (Listening,
Speaking, Reading, and Writing). The standards matrices make an explicit connection to
state academic content standards and include an example for language use. Each MPI
includes a uniform cognitive function (adopted from Bloom’s taxonomy) which
represents how educators can maintain the cognitive demand of an activity while
differentiating for language. Each MPI provides examples of what students can
reasonably be expected to do with language using various supports.
A. Connection to State Content Standards and WIDA Language Development
Standards
1) Do the materials connect the language development
standards to the state academic content standards?

Yes

No

2) Are the academic content standards systematically
represented throughout the materials?

Yes

No

3) Are social and instructional language and one or
more of the remaining WIDA Standards present in
the materials?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1) The materials do not mention language development standards.
2)

The materials are correlated to the Common Core State Standards (CCSS) for

English Language Arts. Specifically, according to the Program Guide (page 41), the
program “provides a wealth of systematic practice in the Speaking and Listening
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Standards. The program is based on helping students gain skill and confidence in the
two key standards for listening and speaking: Comprehension and Collaboration, and
Presentation of Knowledge and ideas.” Additionally, the Program Guide states (page
41), “The levels A-D have been correlated to the Common Core State Standards for
grades K-3 respectively. However, each level can be used at any grade level since
the vocabulary and images are not grade-level specific.” The back of each Program
Guide contains a chart of the grade level CCSS and the areas each lesson correlates
to. An example is seen here, from Level C, Grade 2 CCSS:

3) The materials do not mention the WIDA Standards.

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency
1) Do materials present an opportunity for language
learners to engage in various cognitive functions
(higher order thinking skills from Bloom’s
taxonomy) regardless of their language level?

Yes

No

2) Are opportunities for engaging in higher order
thinking systematically addressed in the materials?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

The materials present an opportunity for language learners to engage in
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various cognitive functions. In each 20 minute lesson, the students are repeating,
observing, discussing, and making connections, among other things. This is all done
through the observation and discussion of a photograph or piece of fine art. An
example is seen below, from Level C, Theme 2, Lesson 3 which introduces the
student to a sculpture entitled Orange Show:

The students will spend the lesson discussing, and making observations and
connections. An example is seen below, where students are connecting to the theme
by comparing and contrasting:

2)

Opportunities for engaging in higher order thinking are systematically
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addressed throughout the materials. In addition to the features listed above, there is a
“Guided Discussions” section in each lesson which, according to the Program Guide
(page 17), “are open-ended opportunities for students to apply previously learned
vocabulary and concepts to the discussions of each new image. These guided
discussions encourage students to think critically and to listen to each other.” Also
according to the Program Guide, students have “Regular opportunities to compare
and contrast images” which promotes “higher-order thinking skills.”
C. Supports for Various Levels of Language Proficiency
1) Do the materials provide scaffolding supports for
students to advance within a proficiency level?

Yes

No

2) Do the materials provide scaffolding supports for
students to progress from one proficiency level to
the next?

Yes

No

3) Are scaffolding supports presented systematically
throughout the materials?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

Although the program does not identify specific language proficiency levels,

there are scaffolding supports provided in each lesson. In some lessons there are
“repetition tips” which, according to the Program Guide, “provide ideas for helping
those students who may have difficulty repeating the sentences on the first try.” The
program also contains multi-tiered questioning. The Program Guide describes this as
“open-ended discussion to engage and challenge your more linguistically advanced
students, while also including simple either-or questions that allow all studentsincluding English language learners-to experience success.”
2)

Although the program does not identify specific language proficiency levels,

there are scaffolding supports to allow students to make progress in their language
proficiency. In addition to the supports listed above, students are also encouraged to
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support their responses with evidence, such as in this example from Level C, Theme
2, lesson 3:

3)

Scaffolding supports are presented systematically throughout the materials. All

of the supports listed above, repetition tips, guided discussion tips, photos and
pictures, can be found in every lesson of all four levels of the program.

D. Accessibility to Grade Level Content
1) Is linguistically and developmentally appropriate
grade-level content present in the materials?

Yes

No

2) Is grade-level content accessible for the targeted
levels of language proficiency?

Yes

No

3) Is the grade-level content systematically presented
throughout the materials?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1) Linguistically and developmentally appropriate grade-level content is present in the

materials. The materials are correlated to the CCSS for English Language Arts for
Grades K-3. In addition, the program incorporates the Reading Standards for
Literature but through discussing fine art images. According to the Program Guide
(page 41) “This allows all students-including those who may still be struggling with
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decoding skills-to engage in higher level discussions as they work together to figure
out the artist’s intent and the meaning of an artwork in the same way they work
together to figure out the author’s intent and the meaning of a given piece of
literature.”

2) There are no identified target levels of language proficiency in the program.
3) The grade level content is systematically presented throughout the materials. At

the back of the Program Guide for each level, there is a chart that outlines the CCSS
and the areas each lesson covers, week by week. An example of this is seen here,
from the Level A Program Guide:

E. Strands of Model Performance Indicators
1) Do materials include a range of language functions?

Yes

No

2) Are the language functions incorporated into a
communicative goal or activity?

Yes

No
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3) Do the language functions support the progression
of language development?

Yes

No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
1)

The materials include a range of language functions. In any given lesson,

students will be comparing and contrasting, repeating, restating, recalling,
understanding, and making connections. These language functions are embedded in
the discussion format of the program. According to the Program Guide (page 18),
“Two kinds of images-works of fine art and real-word photographs from around the
world-form the visual foundation of the Disscusions4Learning program.” These two
images allow the students to compare and contrast in each lesson. An example of
these images is seen below, from Level D, Theme 3, Week 17:

2)

The language functions are incorporated into a communicative goal or activity.

The lesson objectives contain what students will do linguistically as it relates to the
26 | P a g e

images. An example is seen here, from Level D, Theme 3, Week 17:

In this lesson, students will be asked questions that will incorporate the targeted
vocabulary and allow for students to use various language functions. An example is
seen below, from the Observe and Discuss the Image section where the students will
be asked to describe, repeat, and explain:

3)

The language functions support the progression of language development.

Each lesson contains opportunities for students at all levels to advance linguistically.
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The Program Guide describes this on page 17: “While all students should have the
opportunity to participate in the discussions, teachers can encourage their more
advanced students to use the target vocabulary and speak in complete sentences.
Teachers can also guide their advanced students to respond to the more challenging
questions, while asking the less advanced students to restate, in their own words,
what their classmates have said.”
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